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FROM OUR NATIONAL 

AFFILIATES 

Psychology of Learning, Contrastive Linguistics, and Foreign Language 
Teaching: A Report. 

In 1973 autumn Sonnenberg symposium - in St. Andreasberg/FRG, 14th-
22nd September, organized and chaired again by W. - assembled 
85 linguists, language teachers and publishers Denmark , 
Great Britain, Italy, Yugoslavia, The Netherlands, Poland, Roumania, 
the United States, and the Federal Republic of Germany. 

Unlike previous Sonnenberg meetings, whose topical frame had often 
included area studies and mternational cultural exchange from the outset 
this year's meeting was supposed to centre more closely around didactic 
aspects as derived from contrastive linguistics and error analysis and 
around methodological aspects derived from psycholingwstics. It is all 
the more important then that sociolinguistJ.c and pragmatic constraints 
as criterical components in language teaching soon out to be one 
of the allpervading features of this conference. 

The first section, devoted to psychology _ ?f language learrung, was initi ­
ated by L .K. Engels/University of Louvam. Four kinds of foreign language 
learning are contrasted : via imitation (like most programmed audio-visual 
courses and pattern drills) , via translatJ.on, by a subcouscious-global-

(like intuitive heuristics as postulated by many applied 
generative transformationalists) , and a strategy 
(which must be kept from verbal rule learning, because verbal 
rules have no psycholinguistic transfer). The lastmentioned strategy which 
has been applied successfu1ly in teaching English to adults (!) at Louvain , 
sets out from the human being's capacity to master its environment sym­
bolically, and consequently uses abstract intermediate symbols as a kind 
of metalanguage whose task consists of symbolizing rules, and which, 
once they are internalized, would serve as mediators in the learning pro­
cess . Imitation is replaced by deductive, productive problem solvmg. 
The system of symbols will certainly need more refinement (at the present 
stage many of them are derived from the phrase structure grammar of gene­
rative grammar - the transformational part consequently causing most 
difficulties) , but this approach certainly is a fascinating alternative to 
Chomsky's expectation of the individual's learning a foreign language 
intuitively from "a rich linguistJ.c environment" - which, actually is highly 
demanding if it has to be carried out in an artificial classroom situation 
of learning. Psycholinguistically the cognitive approach, as advocated 
here, can draw on Piaget, van Parreren, Gagne, Ausubel-Neisser, 
Galperin and other cognitivists. Empirically it can be validated via the 
simulation of grammatical processes by a computer. 

In "Psychological and Psycholinguistic Aspects of Foreign Language 
Acquisition" H. Grimm/University of Heidelberg advocated the opposing 
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generative principle of formulating rules in order to create 1rule-consc1-
oasness'in the learner. Here language acqwsition is seen as a sequence 
of successive systematic stages, structured hierarchically rather than 
additively (Slama-Cazacu, Nemser, Kilhlwein) . Consequently the learning 
process would have to set out from very general (universal?) categories 
and aim at an increasing degree of specification. The guiding principle 
for progression thus is not performative but deeper linguistic complexity. 
lt is evident that from this genera1:l ve psycholinguistic aspect first language 
acquisition and second language learning pose rather similar problems . 
In order to arrive at a truly coordinate bilingualism - characterized by 
having two linguistic systems, which however, relate to one system of 
concepts only - the generativist would ask for the acquisition of the 
respective rules operating between these two sets of systems. 

Methodically this approach would ask for a high degree of situational 
teaching, because teaching without context only yields associations, not, 
however, rule-governed creativity. From this aspect most elementary 
audiovisual drills become highly problematic. 
- One feature which this approach shares with Engels'is the rejection 
of mere imitation, as lt is supposed to be an obstacle to transfer . Further­
more both !3-pproaches make evident tnat the recent development in prag­
mahnguistlcs as well as in contrastive sociolinguistics should be encour­
aged , because the functions of speech in speech acts can on1y be evaluated 
by the former discipline and the latter has to provide guidelines for tne 
~ontrastive linguist's preparation of teaching materials. 

This aspect might give a clue to the highly necessary development of 
a tertium comparationis for contrasting languages (as analyzing one 
language by means of the categories or /and rules of another language 
will not do) . 

Setting out from the ensueing problem of how to find a system of concep­
tualization serving as a frame of reference for contrasting languages M. 
Hartig/University of Frankfurt consequently argued that'equivalence' 
should not be defined semantlcally but pragmatically. There is a well­
established (universal?) set of types of communicative behavioural patterns, 
types of speech acts , which are by different languages . 
It is the task of contrastive sociolinguistics (as preceding contrastive ling­
uistics) to describe variation in _verbal behaviour according to universal 
forms of communicatlve behaviour . · 

Methodically this would imply not to teach a language first and then to 
apply it to situations adequately, but to link foreign language teaching 
from the outset with concrete speech acts in the foreign language , thus 
taking account of the learner's drive to enlarge his repertoire of speecn 
roles. As seen from tnis aim there is no principal difference between the 
differences between different languages and the differences between dialects 
or sociolects and their respective standard language . 

It is striking to notice how several experiments in first language teaching 
failed, which were based on the deficit hypothesis and aimed at compen­
satory-emancipatory language education of underprivileged children. 
This failure gives support to Labov's difference hypothesis (which is based 
on the assumption that the logic of speakers of non-standard dialects or 
sociolects is by no means inferior to that of speakers of the standard 



language) . consequence would be that instead of trying to 
replace the less elaborated code of a speaker by a more elaborated one, 
the teacher should aim at a larger spectr1:1m of variation (including socio­
lects/dialects and standard language) . 

The didactic implication then is to make the learner conscious of the differences 
between non standard and standard language , and in teaching standard 
language the teacher then should use the systematic description of the 
learners'dialect/sociolect as a basic component for programming the 
teaching of the standard language. It will certainly not be possible to 
convey as broad a spectrum of speech variation in foreign language 
teaching as can be done in first language teaching. The technological 
media, available now, can, however, at least convey a broader spectrum 
in listening-comprehension of a foreign language. 

The interaction of verbal and non-verbal behaviour, the necessity to 
convey communicative competence (as opposed to a merely linguistic 
competence) also requires a system of the psychological categories of roles 
and an evaluatJ.on of their impact on language teaching. T. Littlewood/ 
University of Swansea su~gested such a conceptual grid for placmg one's 
objectives. It consists of mnerent, ascribed, acquired, actional and funct­
ional types of role-performance, which are didactically compared as to the 
aims of mere imitation or internalization, the internalization of functional 
roles receiving most emphasis . 

Obviously much has to be done in the fields of pragmatics, contrastive 
sociolinguistics and socio-psychology of ·learning, before the work of the 
contrastive linguist can be used to its best advantage. As seen from this 
extensive bac1eground one cannot but own up that in the past contrastive 
analyses have often been applied rashly. 

C. James/University of Wales concentrated on the relation between con­
trastive analysis and error analysis . Which criteria are reliable for 
weighing errors ? Mere'frequency'certainly is because it is 
rather a function of the language material presented than of the learner's 
capacity . 'Consistency'can devide between mere slips ('mistakes' 
according to Corder) and systeqiatic'errors•, resulting from a systematic 
lack of knowledge. This classification seems to rely largely on the per­
formance-competence distinction. Present-day generative semantics, 
however, tends to replace this distinction by the overruling criterion 
, Various generative models allow us to use the degree 
of'deviance'from the target language as quite an exact criterion; Deviance 
can be quantified according to the number of rules violated, and it can be 
qualified according to the kinds of rules violated: e.g. subcategorizatlon 
rules (~colourless green ideas) or selectional rules (~golf plays John) . 

Weighing errors according to deviance or rule range , however, seriously 
poses the question of psychological reality of generative transformational 
grammar : do we measure deviance merely within a theoretical model of 
language or do such measurements, actually mirror leaps in the psycholo­
gical process of language acquisition ? No final answer can be given yet. 
This answer will also have an impact on the claims of error analysis : 
can error analysis really predict errors (strong claim) or is it limited 
to the diagnosis of erros (weak claim) ? Again pragmatic considerations 
enter the stage. 
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The reports concerning several contrastive proj ects showed that contrastive 
linguistics 1s increasingly getting aware of this interrelationship between 
- in the semiotic sense-'syntactic'and'semantic-pragmatic'factors· 
G. Stickel/Mannheim, outlined the search of the'Mannheim Institute for 
German Language'for a tertium comparationis which can cope with the 
task of reaching hishest descriptive adequacy when it comes to contrasting 
such different languages like German and Japanese. The need for a seman­
tic-pragmatic frame of reference becomes even more obvious here than in 
the case of other projects of the same insitute, as outlined by U·Engel : 
German-French/Spanish/Polish/Serbocroatic. - Apart from formal and 
semantic correspondences prediction of errors serves as a basis of the 
Yugoslav contrastive projects Serbocroatic-English. In her respective 
report M. Vilke/University of Zagreb showed the distinctly pedagogical 
thrust of the project by demonstrating how each grammatical problem is 
taught via a cycle of five stages, the first three of which are based on habit 
formation, whereas stages 4 and 5 are characterized by the cognitive approach. 
This compromise between the two major competing prevalent theories of 
language learning , after all, reflects the facts , that language learning 
cannot be simplified to either'nature'or'nurture'(Wilkins) , but that 
it actually comprises both. 

The next autumn International Sonnenberg Symposium will be held Septem­
t>er 5th-13th 1974, again chaired by W. and G. Radden/University 
of Trier. Sta ing from the problems raised in the 1973 meetlng it will have 
a. curricular, a sociolinguistic, a psycholinguistic, a pragmatic and a 
genuinely linguistic component , which are supposed to contribute to the 
general tneme "Foreign Language Acquisition and Foreign Language Use" . 

Wolfgang Kiihlwein, University of Trier. 

Act1vites de I C a omm1ss1on interuniversitaire suisse de linguistique 
appliquee (CILA) en 1973 et projets pour 1974. 

La CILA a organise en 1973 un cours de formation a l'enseignement des Ian­
gues a I'aide du laboratoire de langues qui a reuni, awe Universites de 
Neuchatel et de Berne, une centaine de professeurs d'allemand, de fran«;ais 
et d'anglais, du 24 septembre au 6 octobre. Elle a organise aussi, du 19 
au 23 mars a Lausanne , un cours de perfectionnement pour 
!'elaboration d'exercices structuraux de phonetique (prosodie), qui a ete 
suivi par quelque soixante professeurs. 

La CILA a publie les fascicules 17 et 18 du BULLETIN CILA, au sommaire 
desquels on releve , outre de et un rapport sur 
les activites et recherches des centres de Jinguistique appliquee et des 
laboratoires de langues des universites suisses, les articles suivants : 

H. Adamczewski : Langage et creativite : reflexions sur la nature du langage 
et 1'enseignement des langues . 

B . Py et F . Redard : Comment concevoir un enseignement de la langue 
maternelle propre a favoriser l'apprentissage de langues 
secondes. 
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E. Roulet : L'elaboration de materiel didactique par l'enseignement des 
langues maternelles et secondes : lec;ons de linguistique 
appliquee. 

A . Ellegard: L'enseignement explicite et implicite de la grammaire des 
langues 

La GILA a participe enfin a I•organisation du collogue de la Com­
mission "Apphcation des de grammaire" de l'AILA (voir sous cette 
rubrique) a l'Universite de Neuchatel au mois de mai. 

Pour 1974, la GILA envisage d'organiser un nouveau cours de formation 
a l'enseignement des langues a I'aide du laboratoire de langues aux 
Universites de Berne et de Neuchatel en automne (pour tous renseignements 
s'adresser a M .R. Jeanneret, Centre de linguistique appliquee, Universite, 
CH 2000 , et de publier, outre les nos 19 et 20 du BULLETIN 
GILA, le no 4 du Catalogue des bandes magnetiques pour l'enseignement 
des langues 

Enfin, la GILA organise a I'Uni versite de du 21 au 23 mars un 
collogue sur le role et l'efficacite du laboratoire de langues et d'autres 
auxiliaires sonores dans l 1enseignement des langues, qui doit faire le pomt 
des reflexions et des experiences recentes. Au programme, les communi­
cations suivantes .: 

William A. Bennett, CAMBRIDGE, Constraints on the Effectiveness of the 
Language Laboratory. 

Michel Cembalo, Edith Harding, Henri Holec , NANCY : Laboratoire et 
efficacite : Pedagogie et technologie ; La bibliotheque 
sonore: implications pedagogiques (avec compte - rendu 

Peter S. Green ;1Yorlc, A Research into the Effectiveness of the Language 
Laboratory in School. 

Oswald Stille, NURNBERG: Ziele, Inhalte und Probleme der Sprachlabor­
arbeit im neusprachlichen Unterricht des sekundaren 
und tertiaren Bereichs, dargestellt am Englishunter ­
richt. 

Hans -Weber, SOLOTHURN : Versuch einer Beschreibung des Sprachlabors 
· von seinen Einsatzmoglichkeiten aus 

Le texte integral de ces communications sera ·publie en automne 1974. 

Eddy Roulet 
Chaire de linguistique glmerale 

Universite 
CH 2000 NEUCHATEL 
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Activites de la Commission "application des modeles de grammaire" de 
l'AILA en 1973 et 1974. 

Au debut de l'annee 1973 ont paru !es Actes du premier collogue organise 
en 1972 par la Comrmssion a l 1Universite de en collaboration avec 
l'AIMA V et le Conseil de I'Europe. Reference : 

S .P. Corder and E. Roulet (eds) : Theoretical Linguistic Models in Applied 
Linguistics. Bruxelles . AIMAV et Paris , 
Didier. 

Le colloque , reunissant les participants afin d'assurer une 
continuite dans le travail, s'est tenu a l'Universite de Neuchatel du 25 au 
27 mai 1973 avec la collaboration de la CILA et de l'AIMA V . Les communica­
tions suivantes y ont eta presentees : 

W. Abraham lUniversite de Groningue) : Karttunen's Types of Implication 
in English and German : A Contrastive Study 

H . Ademczewski (Universite de Paris III) : Be + ing Revisited 
T . Kr.zeszowski lUniversite de Lodz) : The So-called Deep Structures and 

the Foreign Language Learner 
H. Holec (Universite de Nancy) : L'illocution : problematique et methodolo­

gie 
q. Candlin (Universite de Lancaster) : Treating Language Functions in 

Language Teaching. 
D. Wilkins (Universite de Reading) : National Syllabuses and the Concept 

. of Minimum Adequate Grammar 
H. G . Widdowson (Universite d'Edimbourg) : Rhetorical Deep Structure and 

the Use of Translation 
E. Roulet (Universite de : Vers une caracterisation linguistique 

des normes dans l'enseignement des langues 
J. Nivette Bruxelles) : Pour une methode du faire dans l' 

enseignement des langues . 
S .P. Corder (Universite d'Edimbourg) : Pedagogic Grammar or the Pedagogy 

of Grammar 
R . Dirven (Uru de : The Relevance of Generative Semantics 

in Language Teaching . 

Tous ces textes paraitront en 1974 dans les Actes du col1oque. Reference: 
S .P . Corder and E . Roulet (eds) : Linguistic Insights in Applied 

Linguistics , Bruxelles , AIMA V et Paris , Didier . 

Le troisieme colloque de la Commission "application des modeles de gram­
maire" de !'AILA aura lieu a l'Universite de en mai 1974. 

Eddy Roulet 
Chaire de linguistique generale 
Universite 
CH 2000 NEUCHATEL 
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Association Internationale de Linguistique Appliquee, 
c/o Professor Gerhard Nickel , 
Hallschlag 151 
7000 STUTTGART 50 , 
Federal Republic of Germany . 

Dear Professor Nickel, 

We beg to inform you that in 1974 and 1975 the committee of the Association 
Norveg ienne de Linguistique Appliquee (ANLA) will cons ist of : 

Chairman: 

Professor Eva Sivertsen , 
Engelsk institutt , 
Universitetet i Trondheim , 
Bjornsonsgt. 12 , 
7000 TRONDHEIM, Norway . 

Vice-Chairman : 

Docent Bjorn Andrt!sen , 
Engelsk institutt , 
Postboks 23, 
5014 BERGEN-UNIVERSITETET, Norway . 

Secretary 6 Treasurer : 

Universitetslektor Anne Holden Ronning , 
Engelsk institutt, 
Postboks 23, 
5014 BERGEN-UNIVERSITETET, Norway. 

Yours sincerely, 

Bjorn Stalhane Andresen. 

P . S . We beg that all printed matters for the ANLA, including the AILA­
Bulletin (until it can be sent to each member) , should be sent to our 
secretary under the address given above. 

DISCOURSE ANALYSIS COMMISSION 

COMMISSION ON DISCOURSE ANALYSIS, LANGUAGE FUNCTIONS 

Report on Interim Meeting of the Discourse Analysis Committee 

A meeting to further the aims of tne A .I .L .A. Commission on Discourse Analysis 
was held in Claremont, October 26 and 27. 
The meeting involved the presentation of reports of research in progress and 
a working session aimed at (a) identification of topics immediately of concern 
to this area of international applied linguistic research, (b) provision of a 
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forum for gathenng of latest information on related studies. This 1s to serve 
t to the A.LL.A. as interim material in the ongoing preparation of a repor 

Congress in Stuttgart in 1975. 

Position papers were presented by Arno Bellack (Columbia University) , John 
(University at Regan (Claremont .Graduate School) , and Don Zimmerman 

brought viewpoints from anthro-at Santa tiarbara) . These papers 
the theme of classroom pology, education, and sociology into focus around 

are attached . language study. Summaries of these presentations 

In addition, statements were presented by Franklin Bischel and Patricia McNaughton on research initiated and carried forward since the last report made in the symposium of the 3rd A.LL.A. Congress in Copenhagen, 1972. John Regan introduced the working session with a description of the current status of discourse analysis as viewed from a historical perspective of ling­uistlc theory and research. Extracts from these statements are also including in this newsletter . 

The identification of the most significant needs in recruiting the resources of international researchers interested in discourse research was elaborated. 

To facilitate the discussion a list of categories of questlons was designed to highlight the general problems of internatlonal discourse analysis, specifically classroom language analysis. 
The following questions guided the construction of the list : 

1. How can cross-cultural comparisons be made when researchers deal with discourse from variations in language customs which may have no equivalence of patterns ? 

2 . What are the advantages of data generated by researchers using diffenng assumptions, methodologies, and units of analysis ? 

These questions were organized under the following headings: 

- Assumptions and p~inciples 

- Methods of expanding working relationships and communication among international researchers · 

- Problems of international research 

Summary of Discussion 

It was generally agreed that the issue of assumptions and principles was a chronic problem, and that new techniques of analysis need not be frustrated by a dogmatic adherence to existing methods and parameters. 

Don Zimmerman, sociologist at the University of California at Santa Barbara, suggested the study of subdivisions of discourse analysis, such as (m addit­ion to classroom discourse) family discourse, discourse in service establish­ments , doctor-patient, attorney-cllent, etc. It was suggested, for example, that samples of discourse in discrete situations (purchasing an item in a department store as an example) be gathered from various language 
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ties. Researchers interested in analysis of such expanded discourse situations 

and having data thereon are encouraged to contact us so that we may encourage 

the communication between researchers a!)-d the exchange of samples for 
cross-language analysis. 

A consensus of those participating concluded that the functions of the A .I .L.A. 

Commission on Discourse Analysis should be continued by maintaining several 
thrusts: (a) a continued attempt should be made to stimulate and facilitate 
cross-cultural and cross-national co-operation, providing for the generating 

and accumulating of primary data and the dissemination of information on in­
ternational projects . This has already taken several forms. The estaolishment 

of a more comprehensive data banK would be desirable; (b) educational 
research. Several proposals were made relevant to such research in an attempt 

to keep investigators abreast of systematic features developed from more re­
cent work in linguistic , sociolinguistic, and sociological analyses of discourse. 
The newsletter can contribute to this goal . Also the bibliography made available 

by Patricia McNaughton and supplements to update a rapidly changing field 
will also serve this purpose. Bibliographies on discourse analysis sent to 
this office could be added to the newsletter or distributed in a similar manner; 

(c) sociolinguistic research. Since their interests often complement the work 
of education in discourse analysis, continued awareness of relevant variables 
such as the nature of participant role interaction may benefit from existing 
educational research (as for example, frame factors, etc.) . 

Summaries 

Arno Bellack, professor of education, Teachers College , Columbia University, 
presented a lecture on "Studies in teacher-pupil language". His presentation 
focused on the system of classroom verbal interactlon developed in collaborat­
ion with his associates. Bellack's system is based on a Wittgensteinian model 
in which speaking a language is a form of activity serving various functions 
according to context. He also discussed derivative studies of the original re­
search and its a~ptications m recent educational research in Europe, Canada, 
and Australia. His most recent publication, Studies in the Language of the 
Curriculum, further elaborates these findings. 

Don H. Zimmerman, department of sociology, University of California at Santa 
Barbara, discussed the ethnomethodology of speech in social settings. Early 
influences for this sociological approach were from Wittgenstein, Austin, 
and Goodenough. Recent theorists include Goffman, Sacks, Schegloff, and 
Garfinkel. In this model conversation is construed as a social organization of 
verbal exchange. Analysis involves the study of naturally-occurring conver­
sation without external contrivance. Zimmerman suggested some applications 
of this model to classroom verbal interaction. 

Patricia McNaughton, Co-director of the classroom discourse project, pre­
sented a review of sociolinguistics, particularly as pertaining to the study 

of language use in the classroom . 
McNaughton discussed the categories, models, and units of analyses ot 
current research in the mterdisciplinary field of sociolinguistics and the 
value of the classroom as a natural setting for language study. She suggested 
that there is a need for standardized terms and superordinate theories for 

situated speech study . 

John Regan presented a paper on epistemological socialization in the social 
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setting of the classroom . He construes language as a system of selective 
alternatives from within a repertoire of choices. Regan considered the so­
cializing effects of the teacher's lin guistic choices m his task of transmission 
of information and administration of classroom procedures. His gridwork of 
discourse elements suggests predictability in speech based on structured 
rules• The presentation was concluded with illustrative audiotapes from class­
room settings . 

A review of current research in discourse analysis was presented by Franklin 
Bischel, Co-di rector of the classroom discourse project. Correspondence from 
international researchers reflects a broadening of traditional interests in 
language to include foci from various social science disciplines . Bischel 
describes the research in progress concerning classroom interaction and 
discourse analysis, and provides details of the work of specific investigators 
(see attached) . 

Summary Statements of Most Recent Research Interests 

Prior to the commission meeting, corresponding researchers were contacted 
with the request that they inform us of their current work and recommen­
datio:qs for future research. The following is a summery of the responses re­
ceived and presented to the meeting, along with several initial observations . 

Most analyses of verbal interaction in the classroom have focused on pedago­
gical concerns such as teacher effectiveness, student achievement, motiva­
hon and correlational studies relating to these matters. Certainly, not all such 
studies were identical in this respect. The di sctinction was sometimes drawn 
between instruments for "improving" teacher effectiveness versus those for 
"Clescribing" classroom language. The motivation for even the descriptive 
studies , nevertheless , appears to have been the improvement of certain 
pedogogical situations. 

Although no one is likely to disavow the necessity of classroom enrichment or 
the raising of teacher standards, with the advent in recent years ot socioling­
uistic interest, there appears to be a broadening of scope. Undoubtedly, 
the sociolocial and linguistic perspectives themselves have contributed to 
this, but additionally, interest in conversation analysis has moved from 
classroom situations almost exclusively, to all types of conversation, a 
situation, it seems, which should enhance _the research efforts in each area . 

Some of the investigations of our correspondents reflect in part the more tra­
ditional studies, though there appears to be a broadening in interests here 
also. Graham Nuthall, at the University of Canterbury, N. Z. , for example, 
reports that their Teacning Research Project is attempting to "bring all the 
data (from their correlational and experimental studies of the relationships 
between teacher-student verbal interaction and student verbal learning) 
together into a coherent theory of the psychological processes underlying 
classroom discourse . " It is becoming urgent that we understand the "psy-
chological processes involved in he states. 

At the University of Diisseldorf, Konrad Ehlich and Jochen Rehbein see 
as one of the aims of analysis a determination of effects and relevance of ver­
bal interaction upon the learning process. 
Thus the analysis of speech acts will be oriented towards a "theory of learn­
ing". In addition _to a speech act theory as a necessary theoretical framework 
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for verbal analysis m tne classroom, they propose that consideration of the 
socio-economic determinants of school as an institution and its impact upon 
its members and their actions is necessary. 

G. De Landsheere at the University of Liege has recently applied "ethological 
methods of observation to teacher-pupil interactions. "Witlun his interest 
of analyzing pre-school interaction and pre-kindergarten interaction, he em­
ploys an observational technique "in terms of observable and activity state­
ments". Significant to his approach is that "behaviour is not categorized as 
in usual classroom interaction analysis (for categorizing is already inter­
preting) , but is defined through its relation with other behaviour : the sig­
nification of one piece of behaviour is given by the response induced" . 

Johanna Destefano, at the Ohio State University is working in the development 
of sociolinguistic awareness in children, (e.g. , register and role relation­
ships) and register acquisition. She proposes that sex role transmission and 
register acquisition used in the educational domain should be researched as 
part of classroom discourse. 

Colin N. Power, at the University of Queensland, is currently engaged in 
analyzing communicative patterns of a new Australian science program for 
shifts in communicative behavior from a teacher-centered learning environ­
ment to a pupil-centered one. He is also using a content analysis technique 
for identification of themes in classroom discourse from transcripts . Power 
suggest further research investigation into the structure and effects of ver­
bal themes, divergence m . teacher and pupil spoken themes, and the con­
straints of curriculum upon discourse. 

Researchers at the University of Birmingham (J .McH. Sinclair, R .M. Coulthard, 
M.C. Ashby, R.D. Pearce, and M. W. Stubbs) are continuing their project 
of identifying "recurrent structural patterns of discourse functions" with 
emphasis on the relationshlp between a given utterance and its contextual 
position witnin the ongoing sequence of verbal interaction. Their initial 
investigation focused on the structure of discourse in the classroom, and 
current analysis of discourse structure includes doctor-patient interviews, 
committee meetings in industry, and T . V. discussion programs. 
They expect to expand the number of units and features in their basic model 
of a hierarchy of discourse units. The research group anticipates the eventual 
production of a general theory "which will ultimately give 
principled reasons for selection of particular functional speech units at par-
ticular points by speakers situations," including analysis of in­
tonation and paralinguistics . 

M. W. Stubbs, now at English Language Research, University of Birmingham, 
is studying audiotapes of English as L2 teaching and field notes from English 
as Ll classes, both as teacher-pupil spoken interaction at the secondary level, 
to develop various concepts proposed by the ethnographic model of speaking . 

The wide range of interests of these researchers is apparent , both with 
respect to branching out from a teacher-training perspective, or from con­
sidering other variables , primarily social, as aspects of pedagogical concern. 
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Extracts from : 

The Status of Discourse Analysis in Linguistic Theory and Research 

Opening Statement John Regan 

. . . Signs of changing linguistic interest have been increasing in the last 

several years . Under many sub-disciplmary names, a renewed interest 

in the larger context of language has been gathering attention . At the heart 

of this change is the view of language that began modern linguistic research; 

namely, language in its cultural and societal matrix; namely, the anthro­

pological viewpoint. 

From the anthropological tradition came the breakthroughs into the under­

standing of language's influences and its relationships to other aspects of the 

individual and culture. Such breakthroughs arise in a natural way from the 

framework provided by such an approach. This is so because language is 

not being studied as language if it is in an environment extracted from its 

interacting presence in daily talking, human hfe - whereas discourse analysis 

does, _in fact, study language in context. 

The human categorizing mind has a proclivity to subdivide its attention into 

increasingly smaller details of the object of study. Concerrung the object of 

linguistic study, namely language, it is no different. Indeed because we are 

usmg as a method of inquiry , an inner form of language (the very material 

we are studying) , this tendency exerts an even greater influence. 

In any case, whether language study is a special case of man's subdividing 

intellectualizing tendency or not, its influence in recent years under the 

emphasis of the Chomskian viewpoint has had particularly distracting 

results ... 

During the twentieth century , anthropological data had taken language 

study out of the clouds and set it directly where it in fact always is, on the 

work benches of daily living in that complexity with its high and low points, 

its mundane and exotic experiences, Anthropology respected, therefore, 

language as a versatile tool of human society, a mechanism of a culture, 

a neat expression of its inner individuality as well as being also the customary 

recognized vehicle of communication and expression. 

This attltude came from the fact that the anthropologist had to be a practical 

man, he hact to use his time with the people he studied with the greatest 

efficiency and get to the facts with th.~tools he had quickly because he had 

taken upon himself tne task of learning, in a brief visit of months, a way 

of life which the members of that society had spent their entire childhood in­

corporating. They could not afford, after giving their energies to arrive at 

a geographical corner of the globe the luxury of pretending the language of 

the people was less than it .actually was. If they were to get to the under­

standing of the way of life, they needed to accept that fact of language as it 

was and come to understand what it was like and what this identity indicated 

about the people ... The language spoken by the people was thus uniquely 

valuable for the anthropologist's research. Not only because it was the medium 

by which he himself could communicate but also because it was itself a working, 

operating, in-motion phenomenon of daily life embodying that society's inner 
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identity .. . 

Thus it was that as anthropological information about man became more popu­
lar and the study's status as a disciphne·more obvious a respect for a prac­
tical working view of language adding impetus to popular attitudes to language 
research became established. The interest generated could be stated in terms 
of the following questlons : 

- what precisely is language like ? 
- what exactly does language do ? 

Answers to such questions require a holistic attitude toward man and his 
instruments of daily hfe. Towards this end, anthropologists were especially 
equipped to contribute . 

Language, m snort, in this century becomes even more respected as an area 
of study than it had been previously. In the natural course of man's categori ­
zing, subdividing tendency increasingly smaller - scoped problems occupied 
the key ears of linguistics . The phenomenon of language became 
more and more a close study of tne atoms of language . Nevertheless this work 
was continued by researchers respectful of the anthropological attitudes and 
this fact revealed itself in the extent of their interests in language as a working 
tool, so that even these scholars, working on reducing scoped areas of research 
were insistent that their corpus had to come from the daily talking world, not 
some idealized. abstracted world. Human conversation then , discourse, the 
using of the everyday tool of language to perform its multiple function, was still 
the essential attitude influencing the generation of information. Scholars began 
with and returned to the ordinary world of tallcing in the streets, market places , 
as well as temples of the worid . 

By the early 1950's, however , some new elements were present in the academic 
world, and these( combined to produce a sudden shift of popular intellectual 
interest in language from tne anthropological school to a philosophical -
mathematical school : Computers were being developed tnat would be able, 
1f languages could be represented on cards , it was thought, to do wonderous 
things . Psychologists, philosophers, as well as biologists 
were increasingly interested in what studies of language could contribute 
to the understanding of their discipline . When a mathematical binary explanat­
ion was proposed to account for the previously accepted complexity of language , 
academicians from various disciplines, accompanied by a wide range of new 
technical developmerits found they~ould get together to talk about language. 

That development proceeded for a twenty year period with much ir.it~resting 
tninking being~enerated . Its weakness was m its isolation from 'th'Efworld 
and its abstractlon from the realm of actual , human data that it e~~ur ,ag.~;d . 
Meanwhile, still working from the broad base of man using tools (instruments 
of meaning , networks of information in the matrix of daily social li{e) were 
such people as M.A.K. Halliday and Sydney Lamb , continuing to push forward 
into understanding human language from the difficult anthropological position 
of full respect for man and language in context, operating'messy'as Lamb 
called it , performing its multiple functions simultaneously. 

To this work in the mainstream of anthropological linguistic tradition was 
added tne developed sociolinguistic interests coming along at a time when 
urban western societies were increasingly conscious of the existence of their 
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poor and depressed. As this independent language in cultural setting interest 
caught up with the continuing anthropological inquiry, it produced a new po­
pularity in language study which has, in its own turn, contributed to redirectin~ 
the mainstream of linguistic thought through the channels kept open by the 
work of such scholars as Halliday and Lamb. 

So it is that in the last three years particularly the evidence of a return 
to the more complex and, I believe, practically interesting topics of linguistic 
inquiry has increased such that the change in theoretical interest has itself 
become a topic of conversation. 

It is in this context that discourse analysis has its intellectual home . 

Miscellaneous Items and Requests 

Peter Hengstenberg at Johannes Gutenberg-Universitat reports : 

We in Mainz are concerned with the communication climate in the classroom 
language learning situation, specifically with English as L2. 

Traditional book oriented L2 teaching with the emphasis on reading and 
writing has grossly neglected the area of oral/aural skills. However, the 
recent trend in English language teachmg being towards oral communication 
skills, it has been increasingly difficult for teachers of foreign languages to 
determine to what extent aspects of the L2 (rhythm, intonation, stress, 
idiom, gesture, facial expression, supra linguistic utterances) affect the 
climate and process of communication. 

Why in fact , having learned the traditionally accepted formal language skills 
is the foreign language learner persistently identifiable as a non-native 
speaker? 

The lack of research results based on language questionnaires in the above 
mentioned field makes an accurate assessment of the L2 learner's deficiencies 
extremely difficult. We feel therefore, that it would be very useful, if those 
engaged in the Classroom Discourse Analysis project could compile a list 
of research being done to determine the areas of Native Speaker tolerance 
in the above mentioned language skills . 

We ourselves would be extremely grateful for any information concerning 
such research. 

His address is : 

Johannes Gutenberg-Universitat 
MAINZ 
Sprachleranlage 
Germany 

David Greenwald (Insitute of Linguistic Studies at Claremont) 
has proposed initiating communication with others interested in his area 
of language function study outlined below. Those either working in this 
field or interested in developing contact with applied linguistic researchers 
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may contact David Greenwald through the commission address . 

Outline of interest in Linguistic Play 

- Verbal interactions in certain play settings 
- Play element in language development and linguistic change 
- Linguistic play and educational decisions 
- discourse analysis of linguistic play and hnguistic humor 
- unusual language uses 

At the new Institute of General Linguistics at the University of Di.isseldorf, 
Konrad Ehlich and Jochen Rehbein plan to organize a research project on 
"Sprache in der Schule" beginning with the 1974 summer semester. Their 
address is : 

Universitat Diisseldorf 
Seminar fur Allgemeine Sprachwissenschaft 
4 Dusseldorf 1 , den 
Moorenstr. 5 Inst.-Gr III 
Germany 

Correspondence or materials have also been received from : 

Magen Jansen 
Research Director, 
The Danish Institute 
for Education Research 
28 Hermodsgade 
DK-2200 Copenhagen N 
Denmark 

David L. Johnson 
Department of Sociology 
Baylor University 
Waco, Texas 76703 

Catherine Garvey 
Department of Psychology 
John Hopkins University 
Baltimore, Maryland 21218 

Peter Funke 
4801 Hoberge-Unertrup 
Ahornweg 8 
Germany 

Jack Wigfield 
3475 16th Street 
San Francisco, Calif. 94114 

Vera M. Henzl 
Linguistics 
Stanford University 
Stanford, Calif. 94305 
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FROM OUR- WORKING 
COMMISSIONS 

Regionaltagung der Sektion Sprachdidaktik/Fachdidaktik Russisch der GAL 

PROTO KOLL 

der Tagung K/G 21. 8 des Landesinstituts fiir . B1ldung (in 
Zusammenarbe1t mit dem SK Munster und dem LV NRW der der 
russischen Sprache) . 

Thema : Fragen des Sprach- und Literaturunterrichcs in Russisch im 
reformierten Sekundarbereich . 

Zeit : 12. Februar 1974, 10 .OU - 17. Ou h. 

Ort : Munster /Westf. , Schiller-Gymnasium 

Leitung: OStR. i.H. Borowsky, Koln 

Teilnehmer : Etwa 40 Lehrerinnen und Lehrer der russischen Sprache, als 
Vertreterin des SK Munster : Frau OSchR. Gummich. 

Protokollant : OStR. Bellmann, Bielefeld 

Der Tagungsleiter begriisst zunachst die Teilnehmer. Er teilt die Absicht des 
Verbandes mit, auch im Landesteil westfalen wieder turnusmassig Treffen 
durchzufiihren, wie es im Landesteil Nordrhein iiblich ist. Zug1eich teilt er 
mit, dass am Nachmittag statt des vorgesehenen Vortrages von Prof. Rothe 
(Bonn) Prof. Ramischwili iiber die "Schwierigkeiten beim Erlernen der rus­
sischen Sprache im Hinblick auf die Semantik" sprechen wird . 

Um 10 .15 h beginnt Herr Dr . Jensen seinen Vortrag bzw . Bericht uber Stand 
und Entwicklung des Russischunterrichts. Er begriisst zunachst die 
Dezernentin des SK. , Frau OSchR.'Gummich . Sodann stellt er die posinve 
Entwicklung gerade zu Beginn der 70er Jahre dar, Zahl der Schiller 
von 1600 auf etwa 2200, der Lehrer von 50 auf 69, der Schulen mit Russisch­
unterricht von 45 auf 63 stieg. Danach folgte nochmals ein kleiner Anstieg, 
alsdann aber ein Abbruch dieser iiberaus erfreulichen Entwicklung. Zwar 
kann die relativ grosse Zahl der durch Pensionierung ausscheidenden Lehr-

durchaus ersetzt werden (z. Zt. gibt es allein in Munster 7 neue Kan­
didaten in der Ausbildung) , aber der Riickgang_ der Schiilerzahlen ist nicht 
unbedenklich. Eine Schulleiterbefragung hat kemen Mangel an Russisch­
lehrern ergeben. In einigen Fallen soll sogar var der Aufnahme des Russisch­
studiums gewarnt warden sein . Hauptgrund ist die differenz1erte Oberstufe 
nach der KMK-Vereinbarung, die letzten Endes auf einen Triumph der Natur­
wissenschaften hinauslauft. Leistungskurse kommen in der Praxis kaum je 
zustande, eine Wiederaufnahme des Anfangsunterrichts im 1 Hj. Jg. 11 er­
scheint als recht diirftige Losung. Im Abitur erscheint Russisch nur ausnahrns­
weise; der Entfaltungsspielraum ist sehr gering. Eine grossere Nachfragere­
serve scheint noch bei den berufsbildenden Schulen zu bestehen. 
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