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FF0M THE SECFETARIAT 

Dear AILA Member, 

This is the first issue of the AILA Bulletin in a new printing, according to 

an agreement we have made with the Postuniversi tair Centrum Limburg l(PUC), 

Hasselt, Belgium, where the AILA Executi ve met in December 1971, 

thanks to the hospitality of the named Centre. We hope you will find it to 

be a technical progress over the eight preceding issues, The PUC, as a mat­

ter of fact, took · over the production and distribution of the Bulletin for 

one year, to without any cos.t to the AILA Secretariat. Further­

more, the PUC would be willing to offer other forms of collabor ation with 

the AILA, which are being discussed and concretised. 

The above mentioned AILA Committee meeting at the PUC was organized through 

the good offices of the Association Belge de Linguistique Appliquee CABLA) 

whose president, Prof . Or. K.L. Engels, took an active part in the proceed­

ings. 

In this issue of the AILA Bulletin you will find reports from seminars orga­

nized by the AILA or its national affiliates together with other internatio­

nal organizations. As a matter of fact, some international governmental or­

ganizations [IGO) spend much money on analysing problems in the field of 

Modern Language Teaching-Learning and on planning how to resolve those pro­

blems, but they cannot extend their work to the national levels. The latter 

is the role of the international non-governmental organizations who 

can reach the national levels through their national affiliates. This sort 

of collaboration between and is a promising feature . 

We hope that you can go ta our Congress, the 3rd International Cangres& of 

Applied Linguistics, ta be held in Copenhagen, Denmark, 21st - 26th August 

1972, announced previously in the issue Na. 4(8)/71 of the AILA Bulletin. 

The Secretariat 

Malmberg Max Gorosch 
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D..JR CONGRESS N COPENHAGEN 

There will be several members of AILA affiliates who are not fully infer­
med about the scope and organisation of our Congress, the 3rd International 
Congress of Applied Linguistics, Copenhagen, Denmark, 21st - 26th August 1972, 

It will be rking in which linguists interested in 
application will find an opportunity to get information about experiences 
during the last three years and to plan the guide-lines for the next period 
of three years. particularly of all kinds of international collaboration for 
the implementation of all the resolutions and recommendations which have been 
accumulated at meetings in which AILA has taken part. 

This collaboration will be steered by Commissiops and Task-Centres, which in 
the Congress. itself will be repres .ented b.y a Main Group. order for exist -
ing Commissions to organise "business few new Corrrnissions to 

be set up by interested persons, or for centres, institutions, working par­
ties and university departments to form networks for international collabo ­
ration, a whole afternoon and evening has been left free, and suitable pre­
mises will be put at their disposal. 

Every effort will be made to ensure the general policy, adopted for AILA at 
the 2nd International Congress of Applied Linguistics at Cambridge, that 
AILA shall work in the Congresses, and that the Congresses shall 
have as their main function to sum up what has been implemented during the 
past three-year period and state guide-lines for the activities which should 
be carried out during the next period. This will be particularly true about 
the CorTJT1issions, which are supposed to pres ent reports on seminars, symposia, 
working parties, studies, etc. which have been organised, furthermore plan 

for the meetings and topics of the next three-year period, and finally, 

choose office holders for the planned activities . 

The Congress Organizer, Prof. Dr. Jacques Qvistgaard, as well as the Execu­
tive Secretary General, Prof . Dr. Max Gorosch, will be at t he disposal of 

the colleagues who wish to organize informal meetings to discuss collabora­

tion or just to talk about subjects of common interest. 
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For the formalities of inscription etc., please write to 

3rd International Congress of Applied Linguistics 

c/ o DIS Congre ss Service 

36 , Skindergade 

COPENHAGEN K 

D e n m a r k 

If you want to organize an informal meeting to discuss collabaration, you 

are welcome to write in beforehand to Professor Jacques Qvistgaard,Handels­

heljskolen, Fabrikvej 7, DK - 2000 Copenhagen, Denmark. 
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SEIL DE L'EUROPE 

ORGANISEE PAR AScLA Scandinave de Linguistique Applique~) 
COPENHAGUE, DANEMARK 

SUJET GENERALE : 

"TechnoZogie de Z' des Langues Vivantes au Niveau Univers-z.ta-z.re". 

Points a discuter : 

1. CIVILISATION (Cultural Back.ground) "REALIA" 

2. GRAMMAIRE 

3. EXPRESSION ORALE ET ECRITE 

] 
Niveau : 

Premier cycle 

GROUPE : "CIVILISATION" 

1. Le groupe de travail avait pour tache d'analyser et d ' etudier le probleme 

de la prise en consideration de la "civilisation" (cultural background) dans 

la technologis , de l'enseignement des langues vivantes au niveau universitaire 

(premier cycle). 

2. Le groupe a pris le terme "civilisation" dans deux acceptions suivan­

tes : 1°dans le sens le plus large se rapportant a tout le conte xte 

contenu dans le signal linguistique et qui, partant, est omnipresent dans l' 

enseignement; 2°dans le sens plus restreint d'ensemble de faits concrets 

dans un programme. de niveau universitaire, limits a uncertain 

nombre d'heures. 

3, Le groupe a, deliberement, le niveau proprement universitaire et 

a consi ders que celui-c i a comma base un niveau de connaissances theoriques 

et pratiques de la langue cible correspondant au baccalaureat ou a la fin 

de l'enseignement secondaire. 

4. Le groupe a mens ses discussions en fonction du schema en si x points de 

M. Holec. 

4.1. Le premier point a etre le point V, ou apparait la notion 

de "savoir" comme de l'en s eignement de la c ivilisation. 

4.2. En principe, 11 conviendrait d'inclure dans ce "savoir " las categories 

de faits suivantes : 7 



a. Les aspects de la vie (daily life). 

b. Les themes d'actualite immediat ou prolongel des conversations 

auxquelles les enseignes pourront, normalement, amenes a se joindre, 

c. Les faits concrets (socio-culturels, economiques, administratifs, scien­

tifiques et technologiques specifiques du pays (ou des pays) dont on enseig­

ne la langue, 

d. Le comportement non linguistique qui accompagne l'expression .orale ou qui 

se dans la langue ecrite, 

4.3. Il est apparu qua des enquetes effectuees pour etablir 

un inventaire des themes d'actuali te_ propres au (x l pays dont on enseigne la 

langue. Une fois le corpus. cons.titue, les themes se manifestant le plus 

devraient constituer un tronc commun : 

T h e m e s 

Trone 
commun 

Parmi les autres themes, chaque enseignant pourra choisir selon de 

ses au, eventuellement, selon ses propres 

Themes bet c 
(Landeskunde) 

Themes a et d 
(Kultur) 

ou besoins 
particuliers des enseignes 

8 

Ces enquetes menees par des equipes mixtes d'enseignants et 

la prior it e etant accordee aux criteres de ces derniers. En 

outre , ces enquetes seront menees selon des sociologiques eprouvees . 



4.4. Ce "savoir", ou rassemble et selectionne, in­

dans le programme d'enseignement adapts a ses objectifs, Dans 

la mesure ou le programme le permet ou le demande, l'enseignement pourra, en 

outre, approfondir ou completer ces themes. 

4.5. Il va sans dire que si les ant, en tant que tels, un aspect per­

manent, leur contenu changera au evoluera sans cesse. 

5. 1. Au suj et de la proposition II du schema de M. Holec. le groupe considers 

que, pour la "civilisation" a l'enseignement des langues vivantes, 

la combinaison des moyens auditifs et des moyens visuals est souhaitable. 

Les necessites pedagogiques de et d'elaboration decideront du 

choix entre les images mouvantes et les images fixes. 

5.2. Pour les d'actuali te, qui pourront jouer un role au 

niveau universitaire, leur grande et les frais eleves qu'entrainerait 

la production d'images visuelles s'y rapportant imposent !'utilisation des 

programmes de television. Dr l'uti.lisation secondaire de ces programmes a des 

(stocl<.age, repiquage) se heurte a des obstacles tres puis­

sants, principalement d'ordre juridique, qu'il importe de lever dans les 

plus brefs delais. Ceci apparait d'autant plus urgent lorsque l'on songe au 

role eminent que pourront jouer ces programmes dans la formation d'un esprit 

de comprehension mutuelle entre les peuples, 

5.3. Il apparait encore qu'il serait souhaitable que les organisations de 

professeurs et d'studiants collaborassent avec les autoritss du pays dent ils 

enseignent la langue dans une entreprise collective d'un dont le 

contenu soit adapts tant aux besoins des snseignants et des enseignes qu'aux 

taches de rayonnement culturel des pays 

6.1. Apropos de la proposition III. la groupe croit qu'il est rap­

peler qu'au niveau universitaire plus encore qu'aux autres niveaux, et cela 

surtout en fonction repartition des roles entre enseignants, 

enseignes et moyens techniques, ces derniers maintenus dans 

leur role de "moyens" et permettre ainsi une revalorisation de la fonction 

enseignante laquelle consists principalement dans le fait de guider les en­

seignes dans leur entreprise de formation personnelle et individuelle. 

6.2. Ace sujet il est rappele aussi que les moyens techniques utilises 

doivent permettre l'organisation de tables rondes ou de discussions de grou­

pes qui permettront d'introduire les faits de civilisation dans une atmos-

detendue et proche de la Il s'ensuit que le contenu des 

programmes devra, au fur et a la progression du cours, parvenir au 

niveau le plus eleve . 

6,3, Le choix des moyens a utiliser se fera principalement en fonc ­

tion de !'adaptation possible a un enseignement individualise, On song e , par 

exemple, aux mini-cassettes, aux videoscopes individuels , 9 



7. Au sujet de la proposition VI, et pour permettre aux enseignes de bien 

connaitre la civilisation du pays dont ils apprennent la langue et surtout 

pour acquerir }'aisance de la parole dans cette langue, le groupe souligne 

la necessite d'envisager des sejours prolonges dans ce pays, On peut conce­

voir que des cours pratiques y soien t organises,que l'on pourrait confier a 

des experts en la matiere et qui pourraient se rapporter aux faits d'actuali­

te evoques sous 4.1, bet c. Ou bien on peut envisager tout simplement que 

les enseignes aillent vivre et travailler dans les pays dont ils on appris 

la langue, ce qui leur permettrait d'avoir la pratique des faits mentionnes 

sous 4.1. a et d, 

8, Le groups a eta sensible a la necessite d'entreprendre, de fa~on urgente 

et intensive, des etudes se rapportant aux modalites d'integration dans un 

prograllllle d'enseignement des langues vivantes : 1°des themes de "civilisa­

tion", et plus particulierement des idees evoquees ci -dess us; 2° des moyens 

techniques permettant l'inclusion de s themes de "civilisation" dans le pro­

cessus d'apprentissage. 

REPORT OF WORKING GROUP NO . 2 : GRAMMAR 

A Systems Approach to the Learning/Teaching of'Grammar'at University Level 

I. By the learning/teaching of'grammar'we understand three separate but 

logically related learning/teaching tasks: 

a) Learning/teaching of "performative knowledge" of the la nguage. This in­

eludes not only the r ules of form ation of sentences but also rules of dis­

course and rules of use of language in situation, i.e. "communicative compe­

tence". (Internalized or implicit knowledge). 

bl Learning/teaching of cognitive (descriptive) knowledge of the language 

system including phonology, syntax, morphology, and semantic structure of 

the language and its stylistic, soc ial, textual variations in discourse and 

s i tuation. (Externalized or explicit knowledge) . 

cl Learning/teaching or the general (macrolinguisticl theory including socio ­

lingu i stic and psycholinguistic theories. 

Not all these aspects of 'gr ammar'will be relevant for all students at uni ­

vers i ty level. Some may require no more than'corrvnunicative competence'in 

the language, others will demand some des criptiv e knowledge of the language 

a :; a s y s t em and of its use, and oth e rs req uir e the theoretical categories 

whi ch lie behind the s e descriptions. 

10 II . ~le shall now examine each separate learning/teaching task separate ly. 



Al Corrrnunicative competence 

"Performative knowledge" is incommunicable through language. Therefore learn­

ing is necessarily inductive and the teaching function is to teach strategies 

of induction and supply language data for the learner to process, 

l. Learning task 

al Induction of rules of formation and use from data supplied, 

bl Acquisition of learning strategies (learner methodology), 

cl communication (this may be with other students) 

2. Teaching task 

a) Provision of language data from authentic corrmunication situations. 

bl Teaching of learning strategies (instruction on what to do in order to 

learn). 

c) (At certain levels) : Provision of some descriptive categories (e .g. pas ­

sive, formal. interrogative, etc .) for teaching of learning strategies, 

e.g . 'Put into the passive','Ask a question','Speak formally'. 

3 . Learning / teaching systems 

al Direct interaction with teacher : judgement on grammatical! ty and appr o­

priacy of s tudent utteran ces, correction, explanation and err or. 

b) Otherwise aZZ systems under computer or individual student control. 

cl mater i aZ 

1. All language data : 

al written data in context (various sty l es and varieti es). 

bl spoken data in (various styles and vari eties). 

2 . Methodological instruction. 

systems for data 

1. Written texts : textbooks, newspapers , journals, vari ous specially pr_e.,­

pared reading material, etc. 

2. Spoken texts: fil m, TV, radi o . This materia l must be authentic exam­

ples of language uses in communication. 

3 . Teacher - generated data in int era ctio n with lea r ne r . 

Bl Cognitive (descriptive) knowledge of the language 

We do not know whe t her this knowledge has any trar\sfer to "performance know­

ledge" of t he lan guag e . Some part of this knowledge i s communicable in strict 

the oreti ca l terms t hrough languag e . Some part is not communi cabl e , but can 

be lea rned i nductiv ely f rom language data. 

This knowledge is not requir ed by all students. 
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1. Learning task 

a) Inductive learning of non-theoretical categories of description 

categories) from language data. 

b ) Deductive learning of description of syntax, morphology, phonology, etc. 

of the language. 

cl Descriptive practice of corpora of data. 

2. Teaching task 

This does not necessarily invol ve di rect teacher interaction with student, 

excep t perhaps in to inductive learning processes . 

Group inductive learning (in student group without teacher). 

All systems controllable by computer or student. 

a) Description end exemplification of syntax, morphology, phonology , etc. of 

the language. 

b) Description and exemplification of the language in use (registers, styles, 

varieties, dialects , etc.) 

3 . Learning / teaching systems 

al Description of language (as abo ve) : printed texts, diagrams, programmed 

instructional material. 

bl Textual exemplification : authentic the written and spoken 

langua ge, (for inductive learning) : books, newspapers, radi o.TV , 

etc. 

c) Teacher-generated descriptions and examples (not essential). 

Cl General (macrolinguistic) theory 

Entirely communicable through language. Exemplification desirable but not 

essential. Can be communicated in it s entirety. What we do not know cannot 

be taught nor exemplified. This component of'granvnar'is req uired in par ­

ticular for intending teachers and linguists. 

1. Learning tasks 

There is no element which must be learned inductively, hence the learning 

procedures may be wholly deductive. Inductive learning, within indiv idual 

or through student interaction in groups, is possible but uneconomic. 

2 . Teaching tasks 

Does not necessarily require direct teach.er interaction. Proceeds by normal 

deductive teaching process : rule, theorem, etc. 

Teaching can be wholly computer controlled, 



3. Learning/ teaching system 

Theoretical statements i n written texts and programmed instructional mate rial. 

boo ks, teacher (recorded or 11 ve J • 

III• All teaching systems have built-in testing pr ocedures (either internally 

or externally applied) 1 inductive learning pro cedures require teacher 

fication. 

IV. What is traditionally called "teaching" involves at least three types 

of function : 

1. Systems designing 

Planning and execution of all learning/teaching systems : definition of 

goals and objectives, decisions concerning content and methodology (learning/ 

teaching strategies), evaluation, etc., and research into all these. 

2. Consultation/ superv1s1on 

A general supervisory function : helping students to plan their own studies, 

providing moral and psychological support, etc. 

3. Monitoring 

Day-to-day personal contact with the learner : making judgments on grarrmati­

cality and appropriacy of the student's utterances, correcting errors and 

explaining their nature I teaching the strategies of learning communicative 

competence I providing'genuine'data (exemplification) of language in use. 

These functions are independent. At school level. typically, functions bl 

and c) will be combined. At university level all three will normally be 

combined. 

WORKING GROUP NO. 3 : EXPRESSION ORALE 

Implications of Educational Technology for the development of oral proficien­

cy in Foreign at Univ ersity Level (1st degree), 

The group first considered the level of oral profi ciency to be aimed at in 

university studies, accepting as a firs.t appro ximation the proficiency levels 

as pres .anted at the Skepparholmen Symposium (CCC/ESR/LV (71 J 19, p. 26 and 

CCC/ESR/ LV (71) 18, pp. 11-23), The learning task confronting the student 

must be defined in terms of the behaviour required of speakers and listeners 

in speech events and of the prerequisites of this betiaviour, 

Fir st , oral proficiency requires the deve lopment of a communicative competen­

ce determined by linguistic and extra - linguistic knowledge as represented in 

diagram 1. Secondly, oral flu ency requires the ready availability of this 

competence for the fo rmulatio n of appropriate utter ances in real tim e, in-

volving a strategy for the e laborati on of sentence st ructu res , as well as 13 
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1. Segmental phenomena 

a. Discrimination and production of phonemically distinctive units as mani­
in utterances by the appropriate allophones. 

b, Discrimination and production of sandhi phenomena, phonetically reduced 
forms and 

2 . phenomena 

a, Discrimination and production of linguistically distinctive sentence 
'patterns'as manifested in utterances by complexes of stress, pitch and 
length features. 

b. Discrimination and production of paralinguistic expressive features. 

3, OVeral,7, 

a, A speech rate within normal limits (including the distribution of pauses), 

b. Modification of speech tempo according to the situational conte xt. 

c. Control of pitch range and key 

4. 

a . To distinguish the major variant forms of speech, and place them in a 
socio-cultural matrix according to geography I social classes, groups 
and roles ; levels of formality and familiarity, etc. 

b, To employ the socio-cultural variants appropriate to the speaker's social 
roles, 

c. To produce and control the familiar colloquial and formal styles of 
speech as appropriate to the situation. 

It is uniik.ely that the majority of university students will reach the leve l 
of nativeness in oral expression. Universities should therefore aim to 
raise the level of students t~the level of "full proficiency" and so far 
as is possible to that of "near-native proficiency" as defined by the 

Sk.epparholmen Symposium. 

The level of "basic proficiency" should have been attained . by 
in their first foreign language. However, it is a general experience that 
the level of oral expression attained by these students is much lower than 
their receptive abi 11 ty. Linguistic habits are unestablished J pupils are 
still in the manipulative rather than the spontaneously productive stage, 

and have difficulty in operating formulation strategies. in real time. 

University programmes in oral express.ion s hould therefore aim not only at 
the development of linguistic resources but also at mal<.ing existing resour ­

ces readily available in speech situations. 15 



In considering how these objectives are to be reached, the conditions of 

university study must be taken into account. Staffing ratios allow for only 

a limited number of contact hours between teachers and students. A central 

task of educational technology is to develop learning systems which involve 

the student in effective learning throughout his period of study week by 

week, and reduce his dependence upon the teacher. We endorse t _he principle 

set out by M. Holec that the teaching of oral expression must involve the 

effective integration of differentiated technological means, and be worked 

out as a function of the act of learning considered as a whole. 

We consider it essential that the student should consciously understand the 

aim of his course and the function · of different components within it, so 

that theoretical and practical development proceed together. 

As an example of the interaction of theory and practice in the development 

of oral expression, we accept the principle that the contrastive study of 

the mother tongue and the target language will define the set of problems 

confronting the mass of students. In particular. we consider that the prac­

tical perfoxmance of the student will benefit from the systematic study of 

contrastive phonology, since it fixes the objectives in his mind independent 

of exposure to native speech, After an initial diagnosis of his errors. banks 

of self administered correction exercises should be available for the stu­

dent in a manner not tied to timetables and distinct from the integrated 

fluency outlined below. We recommend in this connection the use 

of video-tapes to associate visual and auditory cues to speech perception. 

With regard to the development of corrmunicative competence, we expect that 

university entrants will possess only a limited knowledge of the cultural 

determinants. It will be thetask of the university to supply this knowledge, 

and to demonstrate both its representation in oral and verbal behaviour, 

and its effect on the presuppositions of speakers and listeners. We envisage 

the use of audio-visual presentations, including films, tape-slide progranmes, 

video-tape and film-loops, specially designed or selected to demonstrate on 

the one hand the exact relations between particular uses of language and the 

distinctive features of the situational and cultural context , and on the 

other the interplay of linguistic, paralinguistic and contextual features in 
a total conmunication aituation. 

Above all, we would emphasize the central importance of adequate expression 

to original language material, and its active manipulation in a variety of 

modes. The contribution of technology is to make possible multi -me:dia pre­

sentation of language in situation, relevant to the students'interests, 

handled from different points of view and employing dialogues, illustrated 

lectures etc. This exposure should then be followed up by individual exer­

cises such as auditory comprehension tests, summaries, oral and written 

reproduction, all leading to group discussion. As much a s possib le of the 

16 auditory and audio-visual material for individual study should be available 



in the form of'banks'which can be freely used by students without time­

table or classwork constraints. This implies the establishment of'library' 

installations which operate both reference and lending services. 

The limitations and the exploitation of educational technology seem to us 

organizational and financial rather than inherent. 

and may be expected to become increasingly cheap. The immediate need is to 

combine of hardware into presentation systems, and above all to de­

velop and distribute well designed progra1TVT1es. 

At a more fundamental level. little seems yet to be known about the proces­

ses of linguistic formulation, that is to say the actual central neural 

behaviour demanded of the language learner and the strategies he uses in the 

learning process. The similarities and differences between language learning 

and other kinds of learning appear to be another unexplored field. We 

recommend that research in this area be encouraged and supported. 

GROUPE: EXPRESSION ECRITE 

Le groupe a choisi de presenter ses rsconvnandations sous la forme de deux 

schemas, qui, bisn entendu, ne sont que des mod~les et n'acqusrront done 

une valeur reelle, pratique qu'au moment ou ils seront interpretes, c'est-a­

dire appliques a telle ou telle langue concrete. 

Le premier de ces schemas prend pour point de depart le propose par 

M. Holec. Dans les pensees du groups, le decrit par ce schema pour ­

rait aussi bien etre realise a plusieurs reprises successives, en une sorte 

de "spirale", que dans un process.us unique, menant en une etape 

au terme du 1er cycle. La option s.emble la plus probable. D'autre 

part, il pos.sible a. un etudiant d'entrer dans. la spirals a pratique­

ment n'importe quel moment, non seulement a quelle 

aussi a n'importe quel point de chaque volute, deux etudiants n'ayant que 

rarement les donnees au depart, le "background". 

Le groupe presuppose au debut des etudes proprement dites un stade preuniver­

sitaire au propedeutique. Le niveau ou devrai t 

caracterise en tout cas par 1'acquisi tian d'une certaine mai trise de 

l'expression orale. Dans l'apprentissage de l'expression ecrite au 1er cycle 

proprement dit les exercices audio-oraux seraient un des moyens emplayes pour 

acquerir une certaine maitrise de l'expression ecrite. 

Concernant le probleme du role de la grammaire dans l'apprentissage de l' 

expression ecrite, le groupe est d'avis que l'apprentissage de la grammaire 

est dans le schema propose par le niveau de l'organisation avec 

ses exercices sur les structures mais que ce t apprentissage 
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presuppose pas necessairement l'etude de la theorie de la grarrmaire. Pour 

des raisons de pedagogie pratique, 11 est a supposer qu'il utile 

sinon necessaire de faire usage d'un certain nombre minimum de termes de 

granrnaire, Le groupe est en outre d'a vis qu'il est recorrmandable de mener 

de front des etudes de grarrmaire et un apprentissage de }'expression ecrite. 

Dans le premier schema, on remarquera l' absence de la tradu ction comme tech­

nique d'apprentissage de l'e xpression ecrite. Elle a son propre schema. Nous 

n'avons pas pense pouvoir l'int egrer de maniere satisfaisante dans le par­

cours type propose par le premier schema tout simplement parce que la tra­

duction semble pouvoir servir a tousles "stages" ou•temps" du parcours, 

aussi bien a celui (du controls) de !'information qu'a ceux de l'organisation 

de !'assimilation, du transfert et de la verification, salon la variants que 

l'on choisira dans le schema qui lui est reserve. Oe toute fai,;on, la traduc­

tion ne le seul type d'exercice employs. On devra faire appel a 

toute une gamme d'exercices, choisis parmi les types connus, convne par exem­

ple : 

"Texts" (au sens le plus large du 

Ce resume soit immediat, soit decale sur la base de notes. 11 

pourra partir soit d'une base orale (entendue ), soit d'une base lue. 11 

pourra se faire soit librement, soit a partir de certains 

dans le texte ou presentes sous for me de listes de mots-clefs. 11 pourra enfin 

se faire a partir de ques.tions.. 

"Texte~ du texte. Seit librement, soit a partir de questions 

ou de certaines indications (clues). 

Exercices de remplissage. 

Exercices de Multiple Choice. 

Histoires sans paroles. 

Exercices de transposition. 

Dictees. 

Compositions libres (ou "essays"). 

Exercices consistant a recopier un texte. 

Exercices structuraux en 

Etc. 

Le groups recorrmande vivement la creation d'une Conmission ayant pour tache 

de mettre sur pied un reseau qui permettrait de reunir en un fonds convnun 

les tres nombreux types d'exercices employes par les enseignants. Ce fonds 

corrmun pourrait fonctionner corrme une banque ou les enseignants pourraient 

puiser selon leurs besoins. 
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SCHEMA 2 

Mod~le d'exercice de traduction 

Premii!re phase deuxillme phase 

Pr4§sentation du Stimulus Production correction 
texts d'arriv~e Prl§sentation du auto Profes -

Clangue ciblel texte de depart seur 
Clangue maternellei l (langue cible l i mmediate d~ca 

lee i 

1 oral -4\-l oral oral X CX) 

2 oral oral ecrit X (X) 

3 oral ecrit oral X X 

4 oral ecrit ecrit (X) 

5 ~crit oral oral X (XJ 

6 ecrit oral i§crit X (Xl 

7 ~crit l§crit , oral X X 

6 ~crit ecrit ecrit 

9 oral oral X Xl 

10 (oral ecrit) 

11 ecrit oral 

12 ecrit ecrit 

= auditif ou audio-visuel 

Par rapport a la 1ere phase, la phase stimulus-production peut etre soit 

immediate, soit decalee. 

L'emploi de dictionnaires, de grammaires, etc. n'est pas pris en considera­

tion. La traduction portera sur le texte entier ou des elements choisis. 

d 

X 

X 

X 

X 

las deux termes d'enseignant et groups tient a 
faire les remarques suivantes. Le terme d'enseignant devra designer aussi 

bien l'enseignant isole, indivd.duel, qua l'equipe d'enseignants. Se referant 

a !'analyse de la fonction d'enseignant proposee · par le groupe de 

nous trouvons souhaitable que de telles equipes reunissent en leur sein des 

enseignants representant plusieurs des fonctions Le terme d'en-

seigne devra egalement s'entendre soit coITT!le designant 

designant un groups d'etudiants. travai.llant ens.amble. 

En outre, il faut prevoir que les barri eres actuelles entre enseignants et 

enseignes deviendront plus flexibles, et que les etudiants ayant atteint un 

echelon plus eleve pourront et tour dans le processus de leur 

apprentissage remplir la fonction d'enseignants de cadets _, 

d'etudiants se echelo n plus bas . . 
Il nous semble que les schemas proposes, avec leurs commentaires, s'harmo-

20 nisent bien avec le contenu essential des six propositions de M. H, Holec. 



AILA/ FIPLV 
SEMINAR ON 
MODERN LANGUAGES TO 

YOUNG 

SUMMARY REPORT 

1. The seminar sponsored by the Committee for General and Technical Education 
of the Council of Europe and the National Board of Education, Stockholm, was 
organised by AILA, FIPLV and EPAL. 

2, The aims were : Survey of current research and development work in the 
field of modern language teaching to young children (up to the age of 9 years), 
with particular reference to the member States of the Council for Cultural 
Cooperation of the Council of Europe. 

"Discussion on the main problems met with in the field of modern lang uage 
teaching to young children. 

Conclusions and suggestions for future work to be undertaken by non-govern­
mental organisations and, possibly, within the'intensive modern language 

for Europe.'• 

3. Membership of the seminar of : Karl Georg Ahlstrom, Theodore 
Andersson, Andre Ballandras, Anne Marie Bratt, Geoffrey Broughton, Max Gorosch 
Sven G. Johansson, Marcelle Kellermann, William R. Lee, Lennart Linell, Per 
Malmberg, H,H, Stern. 

4. The work of the seminar was based on a paper, Languages for Younger 
Children : Recent Trends and Directions, by Professor H.G. Stern, which was 
enthusiastically received and endorsed through three days discussion. Having 
agreed on the value of primary foreign languages, the seminar examined the 
reasons why reform had not made more educational impa ::t over the preceding 

ten years. 

S. Reports. Brief status reports confirmed the impression that the 
FLES movement had continued at limited levels, within the member states of 

the Council of Europe . 21 



6. The FLES, Discussing the validity of early foreign language 

teaching, the seminar saw it as part of child's u niversal right to a basic 

education in a multi-cultural, world. Despite the reservations 

of some primary headmasters and secondary teachers of languages, the advan­

tages axpress.ad by_ Hamburg meeting continued to hold good. Given 

universal foreign language learning at tile s.econdary level. chi l~ren were 

to gain from an earlier start by having a longer learning period, from 

their readier ear and lack It was felt that societal 

support was generally present , though occasional half-hearted governmental 

and institutional support might suggest that the widely accepted prin c i p le 

of early foreign language teaching was not being best served by all current 

methods and materials, 

7 • Methods and With this in mind, current approaches , aims and 

materials were discussed. The question of the sequencing of the language 

skills led to general agreement about the early emphasis on a purel y oral 

approach, Nevertheless, too great a regidity in skills separation was felt 

to handicap a number of types of learners. It was felt that more detailed 

investigation into the relationship between the skills would be desirabl e. 

Speakers stressed the importance of reading as an objective, with variety 

of provision to cover the needs of a wide range of abilities, 

Discussion on changes evolving in the primary school suggested that modern 

language teaching might find itself a variance with current trends : since 

the primary school is the setting for the FLES movement, the seminar felt 

that its methodology should take into account new developments in primary 

education such as discovery methods, individualisation of instruction team 

teaching , schools and the integrated timetable , 

allowing its techniques~o be inevitably determined by these changes. It 

may well be that languages, like music and physical education, need to im­

pose their own methodology. 

a . CurricuZum PZanning. Discussing the longer teaching sequence resulting 

from an earlier start, it was felt that the identification of different 

stages, each with its own specified goals, could avoid the monotony of an 

extended course of unchanged techniques and objectives. This suggests, for 

instance, that predominantly oral work at the earliest stage could be follo­

wed by one which had a sizeable provision of short, 1nterestcentred readers . 

In this connection, the traditional early emphasis on pronunciation was 

questioned : it was agreed that clarity of articulation should be given 

more emphasis than the pursuit of any one standard of pronunciation, such 

as R.P. in the cas.e of English. The seminar was. unwilling to restrict 

curriculum developers. to specified word and structure lists. In reacting 

strongly against pure drill methods, speakers favoured a topic - centred 

approach, as indicated by the experience of bilingua l education with its 

22 use of the foreign language as a medium of instruction in other subject 



areas. This might provide more intrinsic substance for language progranmes 

than has previously been the case, language learning becoming the more in­

teresting as it becomes a vehicle of unforced conmunication. 

9. Articulation between primary and secon­

dary foreign language teaching is the most problematic area, complicated 

by social and professional gulfs between primary and secondary teachers and 

divisions of the two stages by administrative structures. Signs of hope lie 

in teachers organisations and educational authorities co111T1on to both stages. 

The clearer definition of objectives at each stage might help to bridge 

e xisting parental interest and aid could be enlisted, for 

example through C.I.P, and U.I.O.F . 

10 . Pre-school La Common starting ages are eight and nine, 

but pre-school and kindergarten schemes are widely found : Canadian bilingual 

schemes, international schools in Europe and experience in USA indicate the 

possibilities. Problems at this level include the social selectivity of pre­

school learners , the recruitment of suitably trained and qualified teachers 

and the need for home support. The seminar expressed sympathy with successful 

initiative, both public and private, at these levels, but whilst experimen­

tation was to be encouraged, warnings were expressed on the need not to 

take these beyond the pilot stage without evaluation. A number of factors 

might lead to a progressively earlier start to general education on a natio­

nal scale with the corresponding wider introduction of pre-school language 

learning. 

11. Teachers en If primary foreign languages are to 

succeed, teacher training and supply is a crucial issue, despite technologi­

cal advances. In the discussion comparison was made between the advantage of 

the specialist versus the non-specialist teacher: the general primary 

teacher with initial language training was felt to be more useful than the 

specialist if the foreign languages were to be accepted as a normal primary 

school activity. Certain school systems, however, more readily tolerate 

teachers specialisation for the FL in the primary school . A strong plea was 

made for la.nguage study as a normal part of training in colleges of education 

and international exchange teaching was to be encouraged. A need was felt 

for agreed standards of quali ficati .on i language and methodological 

training in colleges of education, traditional university-type courses 

are inappropriate. Inservice and supplementary training is necessary to ob­

viate teacher staleness and methodological sterility : language-resource 

centres are one answer. Teacher exchange would be more possible if some in­

ternationally acceptable qualification for teachers were available. The 

quality of the teachers'linguistic ability and the prof~ssional skill of the 

teacher is paramount. 

12. SoaietaZ Support. A favourable climate of opinion should be developed 

through a sympathetic approach to administrators, other educators and to 23 
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authorities. 

13. In the light of the seminar's feeling that early 

start language teaching was so promising, it agreed on the continuing need 

research in this area and recommended the following for further inves­

tigation and action: 

1 Large and small-scale experimental projects with adequate . controls. 

ii The notion of a purely oral/aural beginning and the appropriate staging 

of the four fundamental skills, 

.iii The development of reading skills in the foreign language (including 

reading). 

iv The identification of topics of interest and childhood language appro­

priate to different ages. 

v The coordination of existing research and development projects and the 

dissemination of their findings. 

vi The facilitating of short-term teacher service in other countries, and 

the mutual recognition of qualifications 

vii The introduction of national curriculum development projects, teacher 

and resource centres and pre-service and in-service teacher training as a 

necessary consequence of an earlier start in language learning. 

14, The seminar, having concluded that in the light of the successful esta­

blishment of the FLES movement, national and supra-national organisations 

should be urged to promote its bold and energetic dev elopment, asked that 

the finding of tbi.s . meeting be transmitted to AILA, FIPLV and the Council 

of Europe in of further action. 

15, The delegates concluded by thanking Prof. Max Gorosch and Mr. S.G. 

Johansson for their efficient planning and helpful organisation, and Mr. 

Johansson for his warm hospitality during the seminar. 



D--ilLD 
LANGUAGE 
CONRAD HILTON HOTEL 

SUMMARY REPORT 

This Conference, suggested originally by Or. Max Gorosch, Executive Sacre­

tary of the International Association of Applied Linguistics (IAAL), and 

co-sponsored by IAAL and its Commission on Child Language, the International 

Center for Research on Bilingualism (Quebec), the Center for Applied Lin-

guistics (Washington), and the American Council on the Teaching 

Languages (New York), attracted some 150 participants and atte~dants from 

Canada and from Europe as well as from all parts of the United States, and 

was generally considered to be successful. 

The main subject of the Conference, "the learning of two or more languages 

or dialects by young children, especially between the ages of three and 

eight, with particular attention to the social setting, interest 

on the part of psychologists, linguists, edu -:-. 

cators, and representatives of research organizations and of government. 

Within the Conference theme-and indeed going beyond its strict predetermined 

limits- the following subjects, not always discrete, were treated in several 

papers : e.g., billingual schooling, in four papers I early reading (4 l ; 

early language acquisition (3) 1 the nature of bilingualism (3) ; child 

bilingualism (3) ; bilingual educational research (3) ; the maintenance or 

non-maintenance of minority languages (3). Two or more investigators repor­

ted on such subjects as style and dialect selection, the education of dis­

advantaged children, curricular designs, bili ngual literacy, and early edu­
cation through a second language. 

A selection of other topics will illustrate further the scope and variety 

of subjects discussed during the six two-hour sessions : e.g . , family bilin­

gualism, initial reading in minority languages, free language alternation 

in early childhood education, second-language learning. bilingual program 

evaluation, the development of semantic categories in bilingual c hildren , 

child bilingualism in an immigrant society, a proposed model for bili ngu a l 

and bidialectal policy descript ion. and materials dev elopment for bi lingual 

programs. 25 
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It m11y also be of interest to mention the various languages considered in 

the papers. English and Spanish naturally enjoyed preeminent positions, the 

former figuring in thirteen papers and the latter in eleven. Then follow 

French and N11vajo, each treated in five papers I non-standard English, in­

cluding Black English, in three papers I Swedish in two I and German, 

Hebrew, Arabic , Hindi, Gujarati, and Bhojpuri in one each. In addition, 

reference was made to Dutch and Frisian, 

Despite the fact that chance played a more important role than design in 

the Conference program, the result was a surprisingly comprehensive treat­

ment of child language. Dual language use or learning in the home,"in the 

street," and in school were all examined. Learning by brain-damaged as well 

as by normal children was discussed. 

Language contact and language interference were studied under a variety of 

conditions. as was the interplay of standard and non-standard language, dia­

lect or variety, and style. Literate as well as oral bilingualism came unde r 

consideration. and in a variety of socio-economic and even political set­

tings. It was natural that school learning should receive major attention, 

involving the factors of age, relative emphasis on home versus school lan-

guage, curricular design, materials preparation, teaching strategies. 

vation, and evaluation. 

Subjects which stirred unusual interest were the use of early reading in 

the therapy of brain-damaged children (Doman and Melcher), early reading 

by normal children (Sliderbergh, Chester Christian), and schooling through 

intensive use of a second language (Lambert and Tucker, Giles). 

The Conference format, aside from the inevitable accrocs, was more or les s 

satisfactory . Conference preprints, generously and skilfully prepared by 

the International Center for Research on Bilingualism, were meant to be in 

the hands of preregistrants well in advance of the but were de ­

layed by the late submission of some of the papers. The papers, arbitrarily 

arranged in four groups, were presented in brief summary by their author s 

(or a delegate),who constituted a panel for the following discussion. This 

discussion might have been sharpened by the appointment of a discussant for 

each paper. The last session, under the chairmanship of Professor G.Richard 

Tucker of Mc Gill, reviewed the main themes of the Conference and pointed 

to the Copenhagen Conference of next August. 

The Conference Proceedings to be edited by Professors William F. Mackey of 

Laval University and Theodore Andersson of the University of Texas will be 

published by the International Center for Research on Bilingualism in coope­

ration with the Laval University Press. Advance orders (price not determined) 

may be sent to Dr. Jean-Guy Savard, Associate Director, International Center 

for Res earch on Bilingualism, Cite Universitaire, Quebec 2 

Canada. 
Report respectfully submitted by 

Theodore Andersson 

Conference Co-Chairman 




























